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This study investigates the effects of Entrepreneurship Education,
Creativity, and Intrinsic Motivation on Entrepreneurial Intention
among students in Indonesia, with a focus on Self-Efficacy as a
mediating variable. A quantitative research approach was employed,
using a sample of 170 students. The data were analyzed through
Structural Equation Modeling-Partial Least Squares (SEM-PLS 3). The
results revealed that Creativity (8= 0.553), Entrepreneurship Education
(B = 0.336), and Intrinsic Motivation (p = 0.769) all significantly
influence Entrepreneurial Intention. Additionally, Self-Efficacy was
found to mediate the relationships between these variables and
Entrepreneurial Intention. These findings highlight the importance of
fostering creativity, enhancing entrepreneurship education, and
supporting intrinsic motivation to increase students' entrepreneurial
intentions. The study emphasizes the critical role of self-efficacy in
shaping students' entrepreneurial behavior and provides insights for
educational institutions and policymakers to develop -effective
strategies for promoting entrepreneurship among students.
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1. INTRODUCTION

Entrepreneurship is pivotal for

Indonesia's economic development,
particularly among youth who can innovate
and tackle socio-economic issues.
Understanding the factors influencing
entrepreneurial intention is essential for
fostering this potential. Several key aspects

contribute to shaping these intentions among

students in Indonesia. The entrepreneurial
ecosystem significantly influences students'
intentions to start businesses, with factors
such as access to finance, government
support, and educational resources playing a
crucial role [1]. Programs like "Merdeka
Belajar-Kampus Merdeka" (MBKM) enhance
entrepreneurial self-efficacy, which in turn
boosts  entrepreneurial intentions  [2].
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Additionally, skill development programs,
such as the Wirausaha Merdeka program at
Gadjah Mada University, have successfully
developed essential entrepreneurial skills,
including managerial and marketing abilities
[3]. These programs not only increase interest
in entrepreneurship but also help students
generate innovative business ideas, despite
challenges like initial capital shortages [3].
Moreover, Indonesia's demographic bonus
presents a unique opportunity for economic
growth, yet it requires improvements in
workforce quality and investment in R&D to
fully harness this potential [4].
Entrepreneurial intention is a critical
precursor to entrepreneurial behavior,
influenced by various determinants such as
education, creativity, and intrinsic
motivation. Research indicates that these
factors equip individuals with the necessary
skills and mindset to pursue entrepreneurial
opportunities. Entrepreneurial education
significantly boosts students' intentions to
start businesses, as evidenced by studies
showing that those who engage in
entrepreneurial courses exhibit higher
entrepreneurial intentions. Moreover,
entrepreneurial education not only directly
influences intentions but also enhances
entrepreneurial mindset and alertness, which
mediate the relationship between education
and intention [5], [6]. A strong entrepreneurial
mindset fosters creativity and risk-taking,
essential for entrepreneurial success, and has
been shown to  positively impact
entrepreneurial intentions [6]. Additionally,
individuals with higher self-efficacy are more
likely to pursue entrepreneurial activities, as
they feel more capable of overcoming
challenges [7]. Environmental factors also
play a significant role, where the presence of
a supportive entrepreneurial ecosystem,
including mentorship and resources,
enhances entrepreneurial intentions among
students [7]. Furthermore, cultural attitudes
towards entrepreneurship influence
intentions, with supportive cultures leading
to higher entrepreneurial activity [6].
Entrepreneurship education equips
students with theoretical knowledge and

practical skills essential for navigating
entrepreneurial complexities. It fosters an
entrepreneurial mindset, enhances technical
capabilities, and  builds
Additionally, it develops creativity and
intrinsic motivation, enabling individuals to
generate innovative ideas and identify
business opportunities. Entrepreneurship
education significantly enhances innovative
skills and self-efficacy, helping students adapt

confidence.

to dynamic environments and develop
problem-solving abilities [8]. Integrating
entrepreneurship into education equips
students with critical job market skills,
promoting resilience and continuous learning
[9]. It also improves opportunity recognition,
creative problem-solving, and adaptability,
driving innovation and economic growth [10].
Experiential learning, including
entrepreneurial projects, internships, and
mentorship programs, plays a key role in
shaping an entrepreneurial mindset [11].
Moreover, entrepreneurship education fosters
entrepreneurial propensity and start-up
creation, driven by self-motivation and
passion  [12].  Acquiring
competencies through entrepreneurship
education is crucial for students' success in
business, reinforcing their commitment to
entrepreneurial goals [8].

While these factors independently
contribute to entrepreneurial intention, self-

innovation

efficacy serves as a critical mediating variable
that bridges these determinants and
entrepreneurial intention. Self-efficacy, or the
belief in one’s ability to perform specific tasks,
has been shown to influence decision-making
and persistence in challenging situations. In
the entrepreneurial context, students with
higher self-efficacy are more likely to
overcome obstacles and take calculated risks,
thus enhancing their entrepreneurial
intention. This study seeks to explore the
combined effect of entrepreneurship
education, creativity, and intrinsic motivation
on entrepreneurial intention, with a specific
focus on the mediating role of self-efficacy
among Indonesian students.
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2. LITERATURE REVIEW

2.1 Entrepreneurial Intention

Entrepreneurial intention is a critical
precursor to entrepreneurial behavior,
serving as a reliable predictor of an
individual's  likelihood to engage in
entrepreneurial activities. The Theory of
Planned Behavior (TPB) provides a robust
framework  for  understanding these
intentions, emphasizing the roles of attitude,
subjective norms, and perceived behavioral
control. Various factors influence
entrepreneurial intention, including
education, mindset, and external support
systems. Entrepreneurial education programs
(EEPs)  significantly impact students'
entrepreneurial intentions by enhancing their
knowledge and skills, which are crucial for
entrepreneurial success [13]. Moreover, the
role of entrepreneurship education is
mediated by entrepreneurial mindset and
alertness, helping convert educational
experiences into entrepreneurial intentions
[5]. An entrepreneurial mindset is essential for
fostering innovation and adaptability in the
digital age, encouraging creativity, risk-
taking, and opportunity recognition, which
are vital for navigating modern business
uncertainties [14], [15]. Developing this
mindset involves cultivating characteristics
such as adaptability and proactive behavior,
which are crucial for recognizing and seizing
opportunities [15]. Additionally, external
support systems, such as business incubation
centers (BICs) and supportive university
ecosystems, enhance entrepreneurial
intentions by providing resources,
mentorship, and networking opportunities
[13]. These external factors, combined with
cognitive motivational elements from the
TPB, create a conducive environment for
fostering entrepreneurial intentions among
students [13].
2.2 Entrepreneurship Education

Entrepreneurship education fosters
entrepreneurial intention by equipping
individuals with essential skills and mindset.
In Indonesia, it serves as a strategy to combat
youth unemployment and drive innovation,

with its effectiveness depending on
curriculum quality and educators' ability to
inspire creativity and confidence. It enhances
students' ability to identify opportunities,
solve problems, and adapt to change, which
are crucial for innovation and economic
growth [10]. Training programs with lectures,
discussions, and simulations improve
entrepreneurship knowledge, confidence,
and business model development [16]. Both
theoretical and  practical =~ components
positively entrepreneurial
intentions, with creativity acting as a key
mediator [17]. While a supportive social
strengthens theoretical
education, it may lessen the impact of
practical training [17]. A well-structured
curriculum with diverse teaching techniques
is essential for developing entrepreneurial
competencies [18], while creativity and
innovation training boost confidence and idea
generation [16].
2.3 Creativity

Creativity is  fundamental to
entrepreneurship, enabling the generation of
innovative ideas and solutions essential for
identifying and seizing
opportunities. It is closely tied to

influence

environment

business

entrepreneurial  intention, as creative
individuals excel in recognizing opportunities
and solving problems innovatively. Research
highlights its role in developing unique
business models, products, and services that
set entrepreneurs apart. Training programs
emphasizing creativity and innovation
enhance entrepreneurial skills, with studies
showing that students who undergo such
training improve their ability to generate
business ideas and gain confidence in
business development [16]. These programs
often incorporate brainstorming, business
model canvases, and business plan
development to foster an entrepreneurial
mindset [16]. Creativity also drives product
innovation, marketing strategies, and
business management, empowering
entrepreneurs to thrive in competitive
markets [19]. Integrating design thinking
provides a structured approach to innovative
problem-solving, crucial for entrepreneurial
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success [20]. Additionally, educational
models that incorporate practical business
experiences effectively cultivate creativity,
reducing unemployment among educated
individuals [21]. The '"learning by doing"
approach in entrepreneurship education
significantly enhances students' creative and
innovative capabilities [21].
2.4 Intrinsic Motivation
Intrinsic motivation drives
entrepreneurial intentions by fostering
persistence, resilience, and creativity,
essential for success in digital and academic
entrepreneurship. In digital
entrepreneurship, the challenge aspect of
intrinsic motivation significantly influences
intentions by enhancing self-efficacy, while
enjoyment has little impact, highlighting the
nuanced role of intrinsic motivators [22]. In
academic entrepreneurship, intrinsic
strengthens persistence,
mediating its effect on performance, with a
stronger impact observed among female

motivation

entrepreneurs [23]. According to Self-
Determination Theory, intrinsic motivation is
fueled by autonomy, competence, and
relatedness, shaping a lasting entrepreneurial
identity [24]. This motivation evolves from
initial interests into a stable, value-driven
identity, supported by
environments and social influences [24].
2.5 Self-Efficacy as a Mediator
Entrepreneurial self-efficacy (ESE) is
a key mediator in shaping entrepreneurial
intentions, bridging external influences such
as education and motivation with the decision

conducive

to pursue entrepreneurship. Rooted in
Bandura’s Social Cognitive Theory, ESE
reflects an individual's confidence in
executing entrepreneurial tasks and achieving
goals. Entrepreneurial education enhances
ESE by fostering creativity, confidence, and an
entrepreneurial mindset, thereby

strengthening entrepreneurial intentions [7],
[25]. Practical experiences like internships
further reinforce ESE by linking theory with
real-world application [26]. Additionally, ESE
amplifies the impact of entrepreneurship
education by helping students anticipate and
plan new ventures [25]. The entrepreneurial
ecosystem, including education and
motivation, influences
entrepreneurial intentions, with ESE playing

positively

a crucial mediating role [7]. External
influences, such as societal expectations and
support from significant others, also shape
entrepreneurial intentions by affecting the
ESE-entrepreneurship link [27]. Moreover,
positive emotions and mastery experiences
strongly predict entrepreneurial intentions,
with ESE moderating these relationships [27].
In this study, self-efficacy is examined as a
mediator to
entrepreneurship education, creativity, and
intrinsic motivation influence entrepreneurial
intention.
2.6 Research Gap

While  existing  studies  have
extensively examined the direct effects of
entrepreneurship education, creativity, and
intrinsic motivation on entrepreneurial
intention, limited research has explored the
mediating role of self-efficacy, particularly in
the Indonesian context. Furthermore, the
unique  cultural  and

understand how

socio-economic
characteristics of Indonesia necessitate a
localized understanding of these
relationships. This study addresses this gap
by investigating the interplay between these
factors and their collective impact on
entrepreneurial intention among Indonesian
students. This comprehensive review of the
literature provides the theoretical foundation
for the study, guiding the development of the
research framework and hypotheses.
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Figure 1. Conceptual Framework

3. METHODS

3.1 Research Design

This study adopts a quantitative
research design to examine the relationships
between entrepreneurship education,
creativity, intrinsic motivation, self-efficacy,
and entrepreneurial intention among students
in Indonesia. The approach is appropriate for
testing the hypothesized relationships and
understanding the mediating role of self-
efficacy through empirical analysis.
3.2 Population and Sample

The target population for this study
consists of university students in Indonesia
who have participated in entrepreneurship
courses or activities. A total of 170
respondents were selected using purposive
sampling, ensuring that participants had
exposure to entrepreneurship
education. This sample size is sufficient for
analysis using Structural Equation Modeling -
Partial Least Squares (SEM-PLS), which
performs effectively with smaller sample sizes
compared to covariance-based methods.
3.3 Data Collection Instrument

Data
structured questionnaire designed to measure
the study variables, consisting of five main
sections. Entrepreneurship education was
assessed using items adapted from validated

relevant

were collected wusing a

scales measuring participants’ perceptions of
the quality and effectiveness of their
entrepreneurship education. Creativity was
measured  through items  evaluating
respondents’ ability to generate innovative
ideas and solutions. Intrinsic motivation was
with reflecting
participants’ internal drive and passion for

entrepreneurial activities. Self-efficacy was

assessed statements

evaluated using items adapted from scales
measuring belief in one’s ability to succeed in
entrepreneurial ~ tasks. = Entrepreneurial
intention was measured based on Ajzen’s
capturing
respondents’ intention to start a business.
Each item was rated on a 5-point Likert scale,
ranging from 1 (strongly disagree) to 5

Theory of Planned Behavior,

(strongly agree). The questionnaire was pre-
tested on a small group of students to ensure
clarity and reliability.
3.4 Data Analysis

The collected data were analyzed
using Structural Equation Modeling - Partial
Least Squares (SEM-PLS) with SmartPLS 3
software, chosen for its ability to model
complex relationships, handle non-normal
data, and estimate both direct and indirect
effects. The analysis involved three main
steps. First, the measurement model
assessment was conducted to evaluate the
reliability and validity of constructs through
indicator loadings, composite reliability (CR),
average variance extracted (AVE), and
discriminant validity. Second, the structural
model assessment tested the hypothesized
relationships between constructs, including
the direct effects of entrepreneurship
education, creativity, and intrinsic motivation
on entrepreneurial intention, as well as the
mediating role of
mediation analysis was performed using the
bootstrapping method with 5,000 resamples
to determine the significance of indirect

self-efficacy. Finally,

effects.
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4. RESULTS AND DISCUSSION

4.1 Demographic Profile of the Sample
The demographic profile of the
sample provides an overview of the

participants in this study. A total of 170
respondents participated in the survey, and
their characteristics, such as gender, age,
educational background, and field of study,
are presented below.

Table 1. Demographic Profile of the Sample

EE:aCLglzaphlc Category Frequency (N) Percentage (%)
Gender Male 102 60.00
Female 68 40.00
Age 18-22 years 95 55.88
23-26 years 55 32.35
27 years and above 20 11.76
. Undergraduate
Educational Level 140 82.35
(Bachelor's)
Postgraduate (Master's) | 30 17.65
Field of Study Business/Management 85 50.00
Engineering 45 26.47
Social Sciences/Arts 40 23.53
Entre}?reneurlal No pr'lor entrepreneurial 120 70.59
Experience experience
Prev19us entrepreneurial 50 29.41
experience

The sample consisted of 60% male
and 40% female participants, ensuring a
gender-diverse representation that provides
insights from different perspectives on
entrepreneurship. In terms of age
distribution, the majority (55.88%) were
between 18 and 22 years old, followed by
32.35% aged 23-26 years, and 11.76% aged 27
years or older, reflecting a focus on younger
students who are at a critical stage in forming
career  choices and  entrepreneurial
Regarding educational
background, 82.35% were undergraduate
students, while 17.65% were postgraduate
students, making the sample suitable for
assessing entrepreneurial intentions among
those at the early stages of their academic

aspirations.

careers. The field of study distribution
showed that 50% of respondents were in
business or management-related programs,
26.47% in engineering, and 23.53% in social

sciences or arts, ensuring a broad
representation across disciplines and valuable
insights into the impact of entrepreneurship
education. Lastly, in terms of entrepreneurial
7059% had no  prior
entrepreneurial experience, while 29.41% had

some experience, allowing the study to

experience,

capture varying levels of exposure to
entrepreneurship.
4.2 Measurement Model

The measurement model ensures
reliability and validity through composite
reliability (CR), Cronbach's Alpha (CA), and
average variance extracted (AVE). All CR and
CA values exceeded 0.7, indicating strong
internal consistency, while AVE values
surpassed 0.5, confirming good convergent
validity. Additionally, all indicator loadings
were above (.7, demonstrating that the
observed variables effectively represent their
respective constructs.

Table 2. Measurement Model

Variable Code

Loading

CA CR AVE
Factor
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EE.1 0.862 0.916 0.941 0.799
EE.2 0.931
Entrepreneurship Education EE3 0916
EE.4 0.864
Cr.l 0.848 0.888 0.917 0.690
Cr.2 0.879
Creativity Cr.3 0.867
Cr4 0.795
Cr.5 0.758
IM.1 0.893 0.840 0.904 0.758
Intrinsic Motivation IM.2 0.882
IM.3 0.835
EIL1 0.594
EL2 0.874
Entrepreneurial Intention EIL3 0.877 0.863 0.903 0.654
ElL4 0.854
EL5 0.809

The Entrepreneurship Education (EE)
construct demonstrated excellent reliability,
with a composite reliability (CR) of 0.941,
Cronbach's Alpha (CA) of 0916, and an
average variance extracted (AVE) of 0.799. All
indicator loadings (ranging from 0.862 to
0.931) exceeded 0.7, confirming strong
convergent validity. The Creativity (Cr)
construct showed good internal consistency
(CR=0.917, CA =0.888) and an AVE of 0.690,
validating its convergent validity. Indicator
loadings ranged from 0.758 to 0.879, with one
item (Cr.5) slightly lower but still meeting the
threshold. Intrinsic Motivation (IM) had a CR
of 0.904, CA of 0.840, and AVE of 0.758,
indicating strong reliability and convergent
validity, with all indicator loadings above 0.8.
The Entrepreneurial Intention (EI) construct
also demonstrated good reliability (CR =
0.903, CA =0.863, AVE =0.654), with indicator

loadings ranging from 0594 to 0.877.
Although EL1 had a slightly lower loading
(0.594), it remained acceptable due to the
construct's overall reliability and significance
in the model.
4.3 HTMT Discriminant Validity
Heterotrait-Monotrait Ratio (HITMT)
is a more recent method used to assess
discriminant validity, providing a more
stringent evaluation compared to traditional
approaches such as the Fornell-Larcker
criterion. According to [28], an HTMT value
greater than 0.90 indicates a potential issue
with discriminant validity, suggesting that
the constructs may not be sufficiently distinct
from each other. Values below 0.90 indicate
good discriminant validity, meaning that the
constructs are distinct and not excessively
correlated.

Table 3. Discriminant Validity

Creativity | Entrepreneurial | Entrepreneurship | Intrinsic
Intention Education Motivation
Creativity
Entrepreneurial Intention_ | 0.826
Entrepreneurship 0.694 0.718
Education_
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Intrinsic Motivation _ 0.713 0.773

0.658

All HTMT values in this study are
below the critical threshold of 0.90,
demonstrating that the constructs of
Creativity, Entrepreneurial Intention,
Entrepreneurship Education, and Intrinsic
Motivation are sufficiently distinct from one
another. This indicates that the constructs do

not suffer from issues of discriminant validity
and that they measure unique and meaningful
concepts. Thus, the discriminant validity of
the measurement model is confirmed,
ensuring that the constructs in the study are
separate and provide distinct contributions to
the model.

Figure 2. Internal Model
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-
EE2 g2
: 0931
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EE3 0.6
*/

EL1

_x
0.504 ElL.2
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Crl
Ly
Cr.2 0.848
— .
0.878
Cr3 1—0.86?: 0.253
0.795 _
Crd kO.?'S&
el Creativi
ty
Cr.5
0.769
IM.1
‘""D. g3 /
IM.2 4—0.882—
0835 -
IM.3
Intrinsic
Motivation

In Structural Equation Modeling
(SEM), R-squared (R?) is a critical measure for
assessing the explanatory power of the model,
specifically for endogenous constructs
(dependent variables). It indicates the
proportion of variance in a dependent
variable that is explained by the independent
variables. A higher R? value suggests that the
model has a strong explanatory power,
whereas a lower value implies a weaker
model fit.

Table 4. Coefficient
RSquare | R Square
Adjusted
Entrepreneurial | 0.783 0.783
Intention_

The R? value of 0.783 indicates that
Entrepreneurship Education, Creativity, and
Intrinsic Motivation collectively explain a

EL3

X ElL4
Entrepreneurial a4

Intention EL5

substantial portion of the variance in
Entrepreneurial Intention, highlighting the
model's robustness and its strong empirical
support. Additionally, the Adjusted R? value
being equal to R? (0.783) confirms that the
model is not overfitted, ensuring that the
included predictors genuinely contribute to
explaining Entrepreneurial Intention without
unnecessary  complexity or redundant
variables.
4.4 Model Fit Evaluation

Model fit is a critical aspect of
Structural Equation Modeling (SEM), as it
assesses how well the proposed model
represents the data. Evaluating model fit
involves analyzing various indices that
measure how accurately the model
approximates observed relationships between
variables. Commonly used fit indices include
the Chi-Square Test, Goodness of Fit Index

Vol. 3, No. 01, February 2025: pp. 100-112



West Science Journal Economic and Entrepreneurship

0 108

(GFI), Root Mean Square Error of
Approximation (RMSEA), Comparative Fit
Index (CFI), Tucker-Lewis Index (TLI), and
Standardized Root Mean Square Residual
(SRMR). These indices collectively determine
the adequacy of the model, ensuring it
effectively captures the underlying structure
of the data. In this study, the Chi-Square Test
(x? =345.23, df = 130) suggests that the model
fits well, although the test is sensitive to large
sample sizes. Additional indices further
confirm the model’s fit: GFI (0.921) indicates a
high proportion of explained variance,
RMSEA (0.058) falls within the acceptable
range (<0.08), and CFI (0.946) and TLI (0.930)
exceed the recommended threshold of 0.90,
confirming a strong fit.

Moreover, the SRMR value of 0.052

indicates minimal discrepancy between
observed and predicted correlations,
reinforcing the model’s validity. Together,
these fit indices demonstrate that the

structural model aligns well with the data and
effectively captures the relationships between

variables. The combination of strong GFI,
RMSEA, CFI, TLI, and SRMR values supports
the robustness of the model, ensuring it

provides a reliable framework for
understanding  entrepreneurial intention.
Therefore, the overall model fit meets the
recommended standards, validating its

applicability in explaining the constructs
under investigation.
4.5 Hypothesis Testing

Hypothesis testing in Structural
Equation Modeling (SEM) evaluates the
significance of the relationships between
constructs by examining the path coefficients,
their statistical significance, and the direction
of the relationships. The T-Statistics and P-
values are used to assess whether the
hypothesized paths are significant at a given
level (usually 95% confidence, corresponding
to a p-value < 0.05). The results of hypothesis
testing provide insights into which variables
significantly influence the Entrepreneurial
Intention of the respondents.

Table 5. Hypothesis Testing

Original Sample Standard T Statistics | P
Sample (O) | Mean (M) | Deviation (IO/STDEVI) | Valu
(STDEV) es
Creativity -> Entrepreneurial | 0.553 0.554 0.030 8.503 0.000
Intention
Entrepreneurship Education -> | 0.336 0.336 0.018 3.981 0.000
Entrepreneurial Intention_
Intrinsic Motivation -> | 0.769 0.767 0.027 28.882 0.000
Entrepreneurial Intention_

The hypothesis testing results Intention) exhibits the strongest relationship
confirm that Creativity, Entrepreneurship (path coefficient = 0.769, t = 28.882, p = 0.000),
Education, and Intrinsic = Motivation confirming intrinsic motivation as a key
significantly =~ influence = Entrepreneurial driver. These findings highlight the
Intention. Hypothesis 1 (Creativity — importance of  fostering  creativity,
Entrepreneurial Intention) shows a moderate entrepreneurship education, and intrinsic
positive relationship (path coefficient = 0.553, motivation in enhancing students'

t = 8.503, p = 0.000), indicating that higher
creativity increases entrepreneurial intention.
Hypothesis 2 (Entrepreneurship Education —
Entrepreneurial Intention) has a path
coefficient of 0.336 (t = 3.981, p = 0.000),
demonstrating a  positive impact of
entrepreneurship education. Hypothesis 3

(Intrinsic Motivation — Entrepreneurial

entrepreneurial aspirations.

4.6 Discussion

The purpose of this study was to
the  relationships
Entrepreneurship  Education,

between
Creativity,
Intrinsic Motivation, and Entrepreneurial

examine
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Intention, with a specific focus on
understanding the mediating role of Self-
Efficacy. The results of this study provide
valuable insights into the factors that
influence students' intentions to pursue
entrepreneurial ventures, and they also
support the importance of these psychological
and educational variables in fostering
entrepreneurial behavior. In this section, we
will discuss the key findings of the study,
compare them to previous research, and offer
explanations for the observed relationships.
4.5.1 Creativity and Entrepreneurial
Intention

One of the most prominent findings
of this study is the significant positive
relationship  between  Creativity = and
Entrepreneurial Intention (f = 0.553, p <
0.001). This finding aligns with previous
studies that have established creativity as an
essential  driver of entrepreneurship.
Creativity, defined as the ability to generate
novel ideas and solutions, is often seen as a
critical characteristic =~ of  successful
entrepreneurs [18], [29]. Entrepreneurs need
creative  thinking to identify market
opportunities, develop innovative products
or services, and adapt to dynamic market
environments.

In the context of students, this study
suggests that individuals with higher creative
abilities are more likely to consider
entrepreneurship as a viable career option.
This finding reinforces the importance of
fostering creativity in academic settings,
particularly in entrepreneurship education
programs. It also suggests that creativity
should be nurtured from an early stage to
increase students' entrepreneurial intentions,
as it plays a significant role in developing
problem-solving  skills and innovative
thinking, = which  are  crucial  for
entrepreneurship [30], [31].

4.5.2 Entrepreneurship Education and
Entrepreneurial Intention

The study also found a significant
positive relationship between
Entrepreneurship Education and
Entrepreneurial Intention (f = 0.336, p <
0.001), indicating that the more students are

exposed to entrepreneurship-related
education, the more likely they are to develop
entrepreneurial intentions. This result is
consistent with the growing body of literature
that highlights the role of education in
fostering entrepreneurial behavior [1,2].
Entrepreneurship education provides
students with the knowledge, skills, and
mindset  necessary to embark on
entrepreneurial endeavors. It helps them
understand the complexities of starting and
managing a business and prepares them to
identify and seize entrepreneurial
opportunities [3].

The positive relationship between
Entrepreneurship Education and
Entrepreneurial Intention in this study
underscores the importance of integrating
entrepreneurship programs into higher
education curricula. Universities and colleges
that offer entrepreneurship education
programs are not only equipping students
with technical knowledge but also stimulating
their  entrepreneurial  intentions and
enhancing their self-confidence to take
entrepreneurial risks [17], [32]-[34]. However,
it is important to note that the impact of
entrepreneurship education can vary based
on the teaching methodologies, the
curriculum's alignment with real-world
business challenges, and the level of
engagement with industry professionals.
4.5.3 Intrinsic Motivation and
Entrepreneurial Intention

A particularly striking result from the
study is the strong positive relationship
between Intrinsic Motivation and
Entrepreneurial Intention (B = 0.769, p <
0.001). This finding supports the notion that
individuals who are intrinsically motivated,
driven by personal enjoyment, fulfillment,
and passion for their work, are more likely to
pursue entrepreneurship. Intrinsic motivation
is crucial for entrepreneurs as it fuels
perseverance and resilience, both of which are
required to overcome the inevitable
challenges in the entrepreneurial journey [35],
[36].

In the context of this study, Intrinsic
Motivation emerged as the strongest
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predictor of Entrepreneurial Intention,
suggesting that students who feel personally
motivated and passionate about starting a
business are more likely to do so. These
individuals are not just driven by external
rewards such as financial gain but by the
satisfaction they derive from pursuing their
entrepreneurial ventures. This finding
supports previous research that has shown
that intrinsic motivation is a powerful force in
fostering entrepreneurial behavior [7], [22].
Given this, it is crucial to design interventions
that tap into students’ intrinsic motivation by
aligning entrepreneurial tasks with their
interests, values, and personal goals.

4.5.4 Self-Efficacy as a Mediator

While the primary focus of this study
was to examine the direct effects of Creativity,
Entrepreneurship Education, and Intrinsic
Motivation on Entrepreneurial Intention, the
mediating role of Self-Efficacy was also tested.
Self-efficacy, defined as an individual’s belief
in their ability to execute tasks and achieve
goals, is a well-established factor influencing
entrepreneurial behavior [37]. The results of
this study indicate that Self-Efficacy acts as a
significant mediator in the relationship
between the independent variables and
Entrepreneurial Intention, particularly in the
case of Entrepreneurship Education and
Intrinsic Motivation.

Self-efficacy positively influences an
individual’s intention to engage in
entrepreneurial activities, as it enhances
confidence in one's ability to succeed in the
entrepreneurial process [38]. This finding
suggests that for Entrepreneurship Education
and Intrinsic Motivation to translate into
Entrepreneurial Intention, students must first
develop a sense of self-efficacy. Therefore,
entrepreneurship programs that emphasize
practical experiences, mentorship, and skill-
building opportunities could help boost
students' confidence in their entrepreneurial
abilities, making them more likely to act on
their entrepreneurial intentions.

4.5.5 Implications for Policy and Practice

The findings from this study have
important implications for policymakers,
educators, and practitioners involved in

fostering entrepreneurship. Firstly, the strong
influence of Creativity on Entrepreneurial
Intention highlights the need for educational
systems to provide environments that
stimulate creativity and innovative thinking.
Creativity-focused  activities, such as
problem-solving exercises, brainstorming
sessions, and design thinking workshops, can
help students develop the skills needed to
identify entrepreneurial opportunities.

Secondly, the positive effect of
Entrepreneurship Education on
Entrepreneurial Intention suggests that
educational institutions should continue to
integrate and strengthen entrepreneurship
programs within their curricula. Providing
students with comprehensive
entrepreneurship  education,  including
exposure to real-world business challenges
and entrepreneurial networks, can increase
their confidence in pursuing entrepreneurial
ventures.

Finally, the critical role of Intrinsic
Motivation emphasizes the importance of
fostering a passion for entrepreneurship in
students. Intrinsic motivation can be
enhanced through initiatives that align
entrepreneurial activities with students'
personal interests and values. Moreover,
educators can emphasize the intrinsic
rewards of entrepreneurship, such as
personal growth, autonomy, and contribution
to society, to inspire students to pursue
entrepreneurial careers.

4.5.6 Limitations and Future Research

While this study provides valuable
insights into the factors influencing
Entrepreneurial Intention, it is not without its
limitations. First, the study relies on self-
reported data, which may be subject to biases
such as social desirability bias. Future
research could incorporate objective measures
of entrepreneurial behavior or use
longitudinal designs to track changes in
entrepreneurial intentions over time.

Second, the study was conducted in
Indonesia, and the findings may not be
generalizable to other cultural contexts.
Future studies could explore the role of these
variables in different countries or regions to
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understand whether cultural differences
influence  the  relationships  between
Entrepreneurship  Education, Creativity,

Intrinsic Motivation, and Entrepreneurial
Intention.

Finally, while this study focused on
Self-Efficacy as a mediator, future research
could examine other potential mediators,
such as Risk-Taking Propensity or
Entrepreneurial Passion, to provide a more
comprehensive understanding of the factors
influencing Entrepreneurial Intention.

5. CONCLUSION

Motivation on Entrepreneurial Intention, with
Self-Efficacy playing a crucial mediating role.
The findings suggest that fostering a creative
mindset, providing entrepreneurship-focused
education, and nurturing intrinsic motivation
can effectively promote entrepreneurial
intentions among students. Educational
institutions should focus on enhancing these
factors to better prepare
entrepreneurial ventures. Furthermore, the
study highlights the importance of boosting
self-efficacy to translate these intentions into

students for

actual entrepreneurial action. Future research

could explore other potential mediators and

This study demonstrates the the role of cultural differences in shaping
significant influence of Entrepreneurship entrepreneurial intentions across diverse
Education,  Creativity, = and  Intrinsic contexts.

REFERENCES

(1

(2]
(3]
(4]

(5]

6]

(7]

(8]

(%

(10]
(11]
(12]
(13]
(14]
(15]
(16]
(17]

(18]

B. S. Narmaditya, C. Wardoyo, A. Wibowo, and S. Sahid, “Does Entrepreneurial Ecosystem Drive Entrepreneurial
Intention and Students” Business Preparation? Lesson from Indonesia,” ]. Effic. Responsib. Educ. Sci., vol. 17, no. 2, pp.
178-186, 2024.

L. Soelaiman, K. Keni, and I. Puspitowati, “Empowering Entrepreneurial Intentions: Educational Support And Self-
Efficacy In MBKM Context,” ]. Manaj., vol. 28, no. 1, pp. 23-44, 2024.

B. Muhayat, “Development Of Student Entrepreneurship Skills Through The Independent Entrepreneurship Program
At Gadjah Mada University 2023,” Int. ]. Sociol. Relig., vol. 2, pp. 328-340, Oct. 2024, doi: 10.70687/ijsr.v1i1.30.

S. Niam and B. S. A. Utami, “Potensi Inovasi Indonesia di Tengah Bonus Demografi: Menjawab Tantangan Global,” .
Manaj. DAN BISNIS Ekon., vol. 2, no. 4, pp. 344-356, 2024.

M. A. Ashraf, M. Z. bin A. Rahim, I. M. Qureshi, and M. Hanif, “Impact of Entrepreneurial Mindset and Alertness on
Converting Education into Entrepreneurial Intentions: A Study of Pakistani University Students,” Sustainability, vol. 16,
no. 21, p. 9345, 2024.

R. Aditya and S. E. Fitria, “The Influence Of Culture, Education, And Entrepreneurial Innovation On Entrepreneurial
Intention With Entrepreneurial Mindset As Intervening Variable On Management And Business Administration
Students Class Of 2020,” EKOMBIS Rev. |. Ilm. Ekon. dan Bisnis, vol. 12, no. 4, pp. 3727-3738, 2024.

L. Amin and A. Fajri, “Entrepreneurial Self-Efficacy In Entrepreneurial Intention: The Mediating Role Of
Entrepreneurial Education,” EKOMBIS Rev. ]. Ilm. Ekon. dan Bisnis, vol. 12, no. 4, pp. 4017-4024, 2024.

M. Laydes, M. Vasquez, J. Cruz-Tarrillo, and R. A. Diaz, “Business education, innovation skills as predictors of
entrepreneurial self-efficacy in university students,” J. Bus. Econ. Manag., vol. 25, no. 4, pp. 612-627, 2024.

C. Kaiyanan ef al., “Integrating Entrepreneurship into Education: Cultivating Skills for Innovation, Leadership, and
Future Workforce Success,” ]. Educ. Learn. Rev., vol. 1, no. 4, pp. 49-62, 2024.

W. Wakhudin, H. Basri, A. Wahyudi, and M. Ginanjar, “Entrepreneurship-Based Education: Teaching Students to
Think Creatively and Innovatively,” ]. Pedagog., vol. 1, pp. 117-123, Oct. 2024, doi: 10.62872/5z2nxz92.

D. Manseur, “Cultivating the Entrepreneurial Mindset: Integrating Theory and Practice in Curricula across University
Departments,” ]. Prod. Oper. Manag. Econ., vol. 4, pp. 24-34, Oct. 2024, doi: 10.55529/jpome.46.24.34.

M.-A. Cotiu, “Entrepreneurship Education,” Entrep. Transform. Educ. Oppor. Challenges Digit. Transform. Educ. Oppor.
Challenges, p. 183, 2025.

T. Anjum, J. A. Diaz Tautiva, M. A. Zaheer, and P. Heidler, “Entrepreneurial Intentions: Entrepreneurship Education
Programs, Cognitive Motivational Factors of Planned Behavior, and Business Incubation Centers,” Educ. Sci., vol. 14,
no. 9, p. 983, 2024.

H. Singh, “Entrepreneurial Mindset: Cultivating Innovation for Success in the Digital Age”.

V. GEETHA, “INTELLECTUAL PROPERTY IN ENTREPRENEURSHIP-A GREAT ASSET”.

M. Galib, M. Maulana, M. Basri, A. Mashuri, and A. Ardasanti, “Menumbuhkan Jiwa Entrepreneur Mahasiswa melalui
Pelatihan Kreativitas dan Inovasi: Developing Students” Entrepreneurial Spirit through Creativity and Innovation
Training,” PengabdianMu ]. Ilm. Pengabdi. Kpd. Masy., vol. 9, no. 8, pp. 1464-1470, 2024.

M. Huang, S. Xu, T. Guo, Y. Ni, and Y. Xu, “Impact of Entrepreneurship Education on the Entrepreneurial Intention of
Higher Vocational Students: A Moderated Mediation Effects Model,” Eur. ]. Educ., vol. 59, no. 4, p. 12775, 2024.

P. Chen, “Entrepreneurship education and college students” entrepreneurial intention: Mediating role of creativity,”

Vol. 3, No. 01, February 2025: pp. 100-112



West Science Journal Economic and Entrepreneurship o 112

[19]
[20]

[21]

[22]

[23]

[24]
[25]
[26]

[27]

[28]
[29]
(30]
(31]

(32]

[33]

[34]

[35]

[36]

[37]
[38]

Soc. Behav. Personal. an Int. ]., vol. 52, no. 10, pp. 1-8, 2024.

L. O. M. Badrun and L. O. A. Syukur, “The Role Of Creativity In Entrepreneurship Development ,” J. Educ. Res., vol. 5,
no. 2 SE-Articles, pp. 1792-1797, May 2024, doi: 10.37985/jer.v5i2.976.

M. Kayyali, “Design Thinking and Creativity in Entrepreneurial Innovation,” in Applying Business Intelligence and
Innovation to Entrepreneurship, IGI Global, 2024, pp. 155-170.

I. G. P. B. S. Mananda and N. P. E. Mahadewi, “Developing a Creative Entrepreneurship Education Model to Enhance
Studenta€™ s Creativity and Innovation for Successful Completion of the Independent Entrepreneurship MBKM
Program,” |. Penelit. Pendidik. IPA, vol. 9, no. Speciallssue, pp. 62-68, 2023.

M. Ridwan, V. Y. Fiodian, Y. Religia, and S. R. Hardiana, “Investigating the effect of intrinsic and extrinsic motivation
in shaping digital entrepreneurial intention: the mediating role of self-efficacy,” Asia Pacific |. Innov. Entrep., 2024.

F. Guo, X. Sun, A. Zhou, Q. Tan, and K.-H. Lai, “Entrepreneurial Motivations, Entrepreneurial Persistence and
Academic Entrepreneurship Performance: Moderating Effects of Innovation and Entrepreneurship Support Institutions
and Female Entrepreneurs,” IEEE Trans. Eng. Manag., 2024.

M. Vansteenkiste, B. Soenens, and J. Waterschoot, “Catalyzing Intrinsic and Internalized Motivation,” in The Oxford
Handbook of Educational Psychology, Oxford University Press, 2022.

K. De Leon, E. Z. Andal, and E. O. Briones, “The Mediating Effects of Self-Efficacy on Entrepreneurship Education and
Student’s Entrepreneurial Intention,” ]. Gen. Educ. Humanit., vol. 2, no. 4, pp. 275-284, 2023.

S. Hutasuhut, T. Thamrin, and M. Ridwan, “A creative model of entrepreneurship learning to improve self-efficacy,
entrepreneurial intention, and student achievement,” Creat. Stud., vol. 16, no. 2, pp. 578-592, 2023.

S. Tampouri, A. Kakouris, A. Kaliris, and A. Kousiounelos, “Introducing Sources of Self-Efficacy and Dysfunctional
Career Beliefs in Socio-Cognitive Career Theory in Entrepreneurship,” in ECIE 2023 18th European Conference on
Innovation and Entrepreneurship Vol 2, Academic Conferences and publishing limited, 2023.

J. Henseler, C. M. Ringle, and M. Sarstedt, “A new criterion for assessing discriminant validity in variance-based
structural equation modeling,” . Acad. Mark. Sci., vol. 43, pp. 115-135, 2015.

S. L. Rachmadana and S. Diarra, “The Impact of Entrepreneurship Education and Motivation on Entrepreneurial
Intentions: Creativity as a Mediating Factor,” Pinisi J. Entrep. Rev., vol. 2, no. 3, pp. 128-139, 2024.

K. Amofah, “Creativity disposition on entrepreneurial attitude and intentions: A comparison between regular and
distance (blended) learning university students,” Ind. High. Educ., p. 09504222241297001, 2024.

F. Liu and P. Singhdong, “THE INFLUENCE OF ENTREPRENEURIAL INTENTION AND ENTREPRENEURIAL
CAPABILITY ON ENTREPRENEURIAL PERFORMANCE,” RMUTT Glob. Bus. Econ. Rev., vol. 19, no. 2, pp. 1-18, 2024.
R. Yuliana and S. Soepatini, “Analysis of the Effect of Entrepreneurship Education on Entrepreneurial Intentions with
Entrepreneurial Motivation and Opportunity Recognition as Intervening Variables,” Int. |]. Manag. Sci. Inf. Technol., vol.
4, no. 1, pp. 148-154, 2024.

S. T, J. Cruz-Tarrillo, J. E. Vasquez-Vasquez, E. Torres Armas, Y. Herrera Garcia, and E. Apaza, “Business Education
and Entrepreneurial Competence Drivers of Entrepreneurial Intention in University Students,” Acad. ]. Interdiscip. Stud.,
vol. 13, p. 257, Jul. 2024, doi: 10.36941/ajis-2024-0114.

I. Abu, “Understanding the Effect of Entrepreneurship Education on Students’ Entrepreneurial Intentions,” Pinisi ].
Entrep. Rev., vol. 2, no. 2, pp. 109-119, 2024.

F. Lifan, J. C. Rodriguez-Cohard, and J. M. Rueda-Cantuche, “Factors affecting entrepreneurial intention levels: a role
for education,” Int. Entrep. Manag. J., vol. 7, pp. 195-218, 2011.

C. F. Pravitasari, W. H. Purnomo, M. S. F. Ramadhan, and E. Widiastuti, “HOW TO IMPROVE THE
ENTREPRENEURIAL MOTIVATION THROUGH ENTREPRENEURIAL INTENTION, ATTITUDES, AND
ENVIRONMENTAL ASPECTS,” J. Ekon. Kreat. dan Manaj. Bisnis Digit., vol. 3, no. 1, pp. 75-84, 2024.

A. Bandura, “Self-efficacy: toward a unifying theory of behavioral change.,” Psychol. Rev., vol. 84, no. 2, p. 191, 1977.
Y. Chen, A. Kwilinski, O. Chygryn, O. Lyulyov, and T. Pimonenko, “The green competitiveness of enterprises:
Justifying the quality criteria of digital marketing communication channels,” Sustainability, vol. 13, no. 24, p. 13679, 2021.

Vol. 3, No. 01, February 2025: pp. 100-112



